
International Journal of Social and Education (INJOSEDU) 
Vol. 2 No. 1 January 2025, hal., 37-49 

e-ISSN: 3047-6151 
 

 

 

 
STRATEGIES TO ADDRESS EDUCATION GAPS IN REMOTE AREAS THROUGH A 

COMMUNITY LEARNING CENTERS APPROACH 

 

Yeheskial A Roen *1 
Prodi Sosiologi, Undana-Kupang 

dinasty.roen6@gmail.com 
 

Mahrawati 
Sekolah Tinggi Ilmu Ekonomi Palangka Raya 

mahrawati12@gmail.com 
 

Masrani Noor 
STIE NASIONAL Banjarmasin 
masraninoor123@gmail.com 

 
Iyad Abdallah Al- Shreifeen 

Taibah University, Saudi Arabia 
iyads80@yahoo.com 

 
Abstract 

The use of Community Learning Centers (CLCs) as a means to address educational 
disparities has become an important topic in recent educational research. This 
study aims to analyze the effect of CLCs in improving education access and 
reducing education disparities in remote areas. The method used in this study 
involves a review of available literature from various sources, both journals and 
books. The results show that CLCs effectively expand access to education in 
remote areas and offer a valuable alternative in non-formal education. Moreover, 
CLCs make a significant contribution to inclusive learning and skills development, 
by targeting groups that are often neglected by the formal education system. 
These include women, ethnic minorities and adults who need new skills to adapt 
to changing economic conditions. However, this study also found that the 
sustainability of CLCs is affected by factors such as funding, staff training, and the 
level of local community involvement that can affect the long-term effectiveness 
of CLCs. The study concludes that although CLCs come with operational 
challenges, they remain an important tool in the global strategy to address 
educational disparities. 

Keywords: Strategy, Education Gap, Remote Areas, Community Learning Centers 
Approach. 

 
Introduction 

Education is a fundamental human right and the foundation for sustainable 

development and improving the quality of life of a society. The United Nations 

Educational,  Scientific  and  Cultural  Organization  (UNESCO)  has  continuously 
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underscored the importance of education for all as part of the Sustainable Development 

Goals (SDGs) (Liebech-Lien, 2023). However, despite global efforts, there are still 

significant education gaps, particularly in remote areas. 

The education gap in remote areas is a complex issue that includes aspects of 

accessibility, quality and equity in education. Generally, remote areas face significant 

barriers that include limited adequate education infrastructure, a shortage of qualified 

educators, and limited access to learning resources and information technology (Aslan 

et al., 2019); (Aslan & Hifza, 2020). This situation widens the gap between the 

educational opportunities that people in remote areas have compared to urban areas. 

As a result, children and youth in remote areas often experience difficulties in achieving 

minimum educational standards, leading to low literacy levels, limited relevant skills to 

help them in their daily and future lives, and weakening the overall economic prospects 

and social progress of these communities (Janiec et al., 2023). 

Education plays a crucial role in a country's socio-economic development as it is 

directly related to increased productivity, innovation and economic growth (Aslan & 

Shiong, 2023). Through quality education, individuals are able to sharpen their skills and 

abilities, making them ready to enter the competitive job market and able to contribute 

to the economy more effectively. Furthermore, education helps reduce poverty by 

increasing employment opportunities and income (Zhang et al., 2020). On the social 

side, education improves health awareness, gender equality and community 

empowerment, while strengthening democratic institutions and good governance. 

Investment in education is therefore considered an essential foundation for sustainable 

and inclusive social and economic development (Zhu et al., 2023). 

In recent decades, the Community Learning Centers (CLCs) approach has gained 

attention as a strategy to improve access to education and lifelong learning in local 

communities, particularly in addressing education gaps in remote areas (Cuddihy et al., 

2022). CLCs can be defined as learning facilities in communities that aim to provide non- 

formal education and informal learning activities to community members, thus helping 

to improve literacy, life skills and employability skills (Mutakim et al., 2024). 

However, the implementation of CLCs in the context of remote areas is not free 

from challenges. From resource management, adjusting learning methods that are 

relevant to local needs, to program maintenance and sustainability, these are important 

issues that need to be explored. The experiences of various regions that have 

implemented CLCs offer valuable insights into what strategies are effective, the 

challenges faced, and how solutions can be applied to other similar contexts (Mayombe 

& Hlela, 2020). 

Considering the above conditions, this study aims to analyze and evaluate the 

implementation of Community Learning Centers as a strategy to address the education 

gap in remote areas. Through the literature review, this research is expected to identify 



 

best practices, challenges faced and provide strategic recommendations for 

stakeholders in designing and implementing CLCs effectively in remote areas. 

 
Research Methods 

The study in this research uses literature. The literature research method is a 

systematic research approach to collect, review, and analyze existing documentation, 

such as scientific journals, books, and other written sources, that are relevant to the 

specific topic or issue under study (Sio et al., 2024); (Nguyen et al., 2024). This type of 

research is used to gather theoretical evidence, understand developments in a 

particular field, identify patterns or trends, and generate new insights or recommend 

future research directions (Kim et al., 2024). Literature review requires the use of 

appropriate keywords in the data search to be able to access and select relevant and 

quality sources. This process includes identifying, evaluating, and synthesizing relevant 

literature to achieve research objectives (Nesset et al., 2024). 

 
 

 
Results and Discussion 

Education in Remote Areas 

The concept of education in remote areas is often concerned with providing 

quality education services under conditions that are far from optimal. These areas are 

usually constrained by limited educational facilities, difficult access, inadequate human 

resources and lack of technological support (Huo & Chen, 2022). However, the concept 

of education in these areas is not only limited to the provision of formal education 

through schools, but also through non-formal and informal education that can be 

adapted to local needs, conditions and socio-cultural contexts (Aslan, 2019). Community 

approaches, such as Community Learning Centers (CLCs), are often used as an 

alternative to increase access to education in remote areas, strengthen community 

involvement in education and provide learning that is relevant to people's lives (Bao, 

2024). 

The challenges in education in remote areas are varied and complex. Challenging 

geographies, such as rugged mountainous regions, scattered islands or isolated rural 

areas, make transportation and distribution of educational resources difficult. In 

addition, the lack of qualified educators is often an issue, as remote areas are often 

unattractive to educators who prefer to work in urban areas with more facilities (Aslan 

& Hifza, 2020). Limited access to educational materials and information technology also 

affects the quality of teaching and learning, which in turn affects student motivation and 

learning outcomes. Often, children in remote areas also struggle with family economic 

conditions that force them to work and reduce their time for learning (Vargas-Sánchez, 

2024). 



 

Addressing these challenges requires initiatives and strategies that are often 

multidimensional and innovative. One solution that can be explored is the development 

of better educational infrastructure, which includes not only school buildings but also 

transportation solutions for students (Lapini et al., 2020). The use of technology such as 

radio, television and the internet can add learning resources and teaching methods that 

can be accessed remotely. Special education and training programs for teachers who 

will teach in remote areas also need to be improved, including incentives to attract and 

retain them (Habibie et al., 2020). In addition, cooperation with local communities to 

identify specific needs and open up opportunities for non-formal education that meet 

local needs is also important. Through cooperation between the government, 

educational institutions, communities and other relevant parties, a comprehensive 

strategy can be developed to improve education quality and access in remote areas 

(Fosse et al., 2023). 

In conclusion, education in remote areas requires a specialized and integrated 

approach to overcome challenges such as limited infrastructure, access to educational 

resources and a shortage of qualified educators. Addressing these challenges requires 

innovation and collaboration between sectors, involving the government, local 

communities and educational organizations, as well as leveraging technology that can 

assist in the delivery of effective learning methods. The importance of adapting to local 

needs and conditions, as well as improving the quality and accessibility of education, is 

key to bringing about positive and comprehensive change in the context of education 

in remote areas. By doing so, all children will have a better chance of receiving a decent 

and quality education, which in turn will increase their potential to contribute to 

community and economic development. 

 
Community Learning Centers (CLCs) 

Community Learning Centers (CLCs) are non-formal and informal education 

institutions that act as community learning and activity centers at the local level. CLCs 

aim to provide access to education and training to communities underserved by the 

formal education system, including adults and children in remote areas (Mutakim et al., 

2024). CLCs typically offer a wide range of learning programs, from basic skills such as 

reading, writing and mathematics, to vocational training, health education and 

leadership development. Through a flexible and adaptive approach to learning, CLCs 

help ensure that all community members have the opportunity to improve their quality 

of life through education (Mayombe & Hlela, 2020). 

The role of CLCs in the context of education is significant especially in remote 

areas that are often faced with limited access to formal education facilities. CLCs serve 

as a support tool that enriches community learning through more flexible and locally 

relevant methods (Simmons & Kumar, 2023). With a focus on lifelong learning, CLCs 

encourage  active  community  participation in the  learning  and decision-making 



 

processes related to the provision of education and training. This creates greater 

awareness and ownership among community members towards their capacity building 

and socioeconomic development (Mokros & Parsons, 2022). 

The effectiveness of CLCs in supporting education in remote areas depends on 

how well they can adapt their programs and services to local needs and conditions. 

Through a community-based learning approach, CLCs can provide more relevant and 

applicable educational materials. This includes integrating local wisdom and learning 

resources that are appropriate to the local socio-cultural context (Boda, 2023). In 

addition, community involvement and support are key factors that support the success 

and long-term sustainability of CLCs. Building local capacity to manage and run CLCs 

programs is also crucial to ensure sustainable adaptation and growth (Musa et al., 

2020). 

To summarize, CLCs play a crucial role in addressing the educational barriers 

faced by communities in remote areas. As learning centers centered on local needs and 

priorities, CLCs offer an alternative pathway to relevant education and training 

(Rahmatullah et al., 2021). The effectiveness of CLCs depends on adaptation to the local 

environment, community support, and the development of programs that target the 

specific needs of the community. Through this approach, CLCs can make a significant 

contribution to the development of lifelong education and open up opportunities for all 

community members to grow and develop (Indrayogi & Sudirno, 2023). 

 
Strategies for Overcoming the Education Gap 

At the local level, one strategy that has been implemented is a cooperation 

program between schools in remote areas and educational partners, such as non-profit 

organizations or higher education institutions (Aslan & Setiawan, 2019). Through these 

partnerships, there is a transfer of resources, knowledge and technology that helps 

address the education gap (Kesumadewi et al., 2022). Examples include training 

teachers in remote areas with innovative learning methods and using education 

technology to access quality learning materials. In addition, community-based 

education approaches where education is tailored to local needs and conditions also 

help make teaching materials more relevant to students, thereby improving student 

engagement and learning outcomes (Idrus & Nan, 2023). 

At the global level, strategies that have been implemented include initiatives 

such as UNESCO's “Education for All” program, which aims to ensure access to basic 

education for all children in the world. International organizations, such as UNICEF and 

the World Bank, are also involved in education development projects that support 

physical infrastructure and education quality improvement in remote areas (Soyngam 

et al., 2021). The use of Massive Open Online Courses (MOOCs), which have the capacity 

to reach populations in remote areas, has become an important part of the global 

strategy in expanding access to high-quality education. In addition, in the last decade, 



 

information and communication technologies (ICTs) such as the internet and mobile 

phones have been used to overcome physical and resource barriers in remote areas 

(Lewing & Bunkowski, 2023). 

As for integrating local and global strategies, collaboration between 

governments and international organizations with local policy makers is essential. The 

development of inclusive education policies supported by appropriate investments 

from national and local governments can strengthen these efforts. Improving access to 

quality education in remote areas also requires innovations in teaching and learning, as 

well as investments in adequate education infrastructure (Chotim, 2021). Thus, ensuring 

synergies between education policies supported by both local commitments and global 

resources will be key in addressing education disparities in remote areas. 

To achieve effective synergy between local and global strategies, the application 

of education technology has emerged as a critical factor in addressing the education 

gap in remote areas. One example is the use of digital platforms for teacher training 

that allows them to obtain certification and up-to-date knowledge without having to 

leave their communities. Technology also facilitates the distribution of digital learning 

materials that are accessible to students and teachers in remote locations, reducing 

dependence on physical infrastructure and expensive and difficult logistics (Liebech- 

Lien, 2023). 

In addition, empowering local communities through adult education and lifelong 

learning programs can stimulate sustainable growth led by the communities 

themselves. Through such programs, adults and elders not only improve their life and 

work skills, but also become learning models for the younger generation. This creates a 

social environment that supports education and strengthens the community's capacity 

to address other challenges (Janiec et al., 2023). 

Sustainable access to funding is an important aspect in the effectiveness of this 

strategy. Innovative financing, such as public-private partnerships, education 

endowments and crowdfunding, can provide the necessary resources for long-term 

education initiatives. Investments in education not only help address current disparities 

but also enhance our ability to respond effectively to future challenges (Felegi, 2023). 

Ultimately, a successful strategy in reducing the education gap in remote areas 

requires a holistic approach that involves all stakeholders, from the local to the global 

level. Applying technology, strengthening partnerships and ensuring sustainable 

funding, along with increased community participation and ownership, will determine 

success in creating an inclusive and equitable education system. By working together, 

we can ensure that every individual, no matter where they are, has access to quality 

education that enables them to reach their full potential. 

 
Challenges and barriers in implementing CLCs in remote areas 



 

Setting up Community Learning Centers (CLCs) in remote areas often encounters 

a number of challenges and barriers that must be overcome in order to achieve the 

education and learning goals of the Community (Bao, 2024). One of the main challenges 

is the limited physical infrastructure. In many remote areas, access to buildings suitable 

for use as learning sites can be very limited. This includes not only the school itself, but 

also access to proper roads and other public facilities. The inadequacy of this 

infrastructure can hamper routine learning activities and hinder learner participation 

(Aguhayon et al., 2023). 

The second issue is the lack of educational resources, such as textbooks, 

technology equipment and other learning resources. In many remote communities, it is 

very difficult to obtain updated and relevant learning materials (Cuddihy et al., 2022). 

This is exacerbated by limited internet access or poor connectivity, which makes it 

difficult to use digital resources that could assist in the teaching and learning process. 

These limitations not only hamper the learning process, but also limit opportunities for 

teachers and facilitators to develop their professional skills (Mayombe & Hlela, 2020). 

Third, finding and retaining qualified teaching staff is also a major challenge. 

Facilitators and teachers in CLCs are often volunteers or staff with little formal training 

(Yao et al., 2023). In remote areas, it is even more difficult to attract and retain qualified 

professionals for reasons such as geographical isolation, less attractive working 

conditions, and low incentives. The lack of qualified teachers can affect the quality of 

education provided in CLCs, demotivating learning among learners (Liang & Liu, 2020). 

Finally, challenges related to community engagement is another critical aspect. 

While CLCs aim to be community-owned and community-driven learning centers, it is 

often difficult to garner active and sustained support from local residents (Raynal & 

Light, 2021). This problem can be caused by various factors, such as a lack of awareness 

about the benefits of education, cultural norms that do not support formal education, 

or economic conditions that require community members to focus on their daily work 

rather than participation in educational activities. This lack of community engagement 

can make it difficult to operate and sustain CLCs in the long run (Akshaya et al., 2021). 

As such, the development of Community Learning Centers (CLCs) in remote 

areas faces a significant set of challenges and barriers, ranging from limited physical 

infrastructure, shortage of educational resources, difficulty in recruiting and retaining 

qualified teaching personnel, to lack of community engagement. While these challenges 

may seem daunting, the existence of CLCs is critical to improving access to quality 

education and promoting sustainable development in remote areas. Overcoming these 

challenges requires a comprehensive approach and collaboration between the 

government, non-governmental organizations, the private sector and, of course, local 

communities. Initiatives that aim to equip CLCs with adequate resources, train teachers, 

and increase community awareness and engagement can turn challenges into 

opportunities.  Through  concerted  efforts,  CLCs  can  become  empowered  and 



 

sustainable learning centers, providing significant educational and socio-economic 

benefits to communities in remote areas. 

 
Conclusion 

The effectiveness of Community Learning Centers (CLCs) in addressing the 

education gap shows positive results especially in providing access to education and 

training to underserved communities. CLCs contribute to the improvement of literacy 

and numeracy skills among adult and child participants, particularly in areas where 

access to formal education institutions is very limited. In addition, CLCs also play a role 

in providing continuous education, which helps individuals gain relevant skills to 

improve their economic conditions. 

Studies also show that CLCs have an important role in promoting social inclusion. 

By providing inclusive learning spaces, CLCs help reduce stigma against marginalized 

groups in society. The programs offered are often tailored to cover diverse educational 

needs, support lifelong learning, and promote the empowerment of women and 

minority groups. This not only improves individual capabilities but also helps in building 

a more coherent and supportive community. 

However, the continued effectiveness of CLCs is often hampered by a number of 

challenges, including limited resource management, lack of faculty training, and 

fluctuations in government and donor support. Despite these obstacles, there is strong 

evidence that with strategic support and effective partnerships between government 

and private entities, CLCs can be highly effective in addressing educational disparities 

and promoting economic and social development in remote areas. Implementation of 

best practices and locally adapted models are key to maximizing the potential of CLCs 

in addressing education gaps globally. 
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